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Academic ﬁonen

Plato believed that sex was of no consequence in determining
the rulers of the state: 1In Book V of the Republic, he argued

that both women an d men could be rulers of thv 'Just State.' In

iféiéiééiéi for their fu t”re, he proposed that females and males
receive the same education and that they be educated together:
Although women ang men are educated together in 1986, Plato's
"Just étatef has yet to be realized.

The status of women in higher educatlon has 1mproved llttle
in the ﬁést two decades (i: e., Annis & Annis, 1983 Astin &
aner, 1975; Boulding, 1983; Etaugh, 1984; Fields, 1983;

Francis, 1981; Pulton, 1983; Gerson, 1986; Gray, 1985; Héhhlhg,

1982 Byer, 1985' La‘ontalne & McKenzxe, 1995; hxncoln, 1986-

1985 Stecklain & Eorenz, 1986 Wilce, 1983) Aomen have never
bee” as '11 represented in academlc app01ntments as they are
representative as college students. Clark and Corcoran (1986)

observe, 'Although falllng well short of parxty, women have made

are two quite different thiﬁési (p: 20): Furthermore; the

problem is even more pronounced for m1nor1ty women (1. e.,

Bou1d1ng, 1983 Colller-Thomas, 1982- Evans, 1986 Barris, iéié,

Plato's "Just State" is not a reality in other countries in

the world, e1ther. Af&ﬁﬁé éﬁé éiééé; Eﬁé féﬁéié Eéérééésf ié ‘n

Sutherland, 1985 Walsh, 1981 WIederEehr-Benz, 1982).

Sutherland (1985) concludes;

Qo
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Thus in looklng at the 51tuation of women in dlfferent

universities in these European countrles, one flnds certaln
éontrasts; . . .Yet thesé seem to be minor influences since
the similarities are even more noticeabie. Ehéré is the

systems studled, the1r clusterlng at the lower levels of the
ﬁ:erarchy and in certain subject areas: their 1ow
percentages zt professorlal level . . . -There is, in
opinions expressed in 1ntervxews, a common recognltlon that
the university stiii tends to be a man's world. (pp: 27-28)
The un1vers1ty is a male environment. ﬁistoriéall§;
universities were run exclusxvely by men for male students.
Women s colleges sprung up later since women were not allowed
WIthln the male institutions. Although female tudents now
outnumber male students in some universities, men continue to
control and administer both our puhlic and pfivate universities:
Sutherland (1984) obséfves, that women are under—represented in
hlgher education, paftiéulafl§ at the level of ﬁastefshiﬁs;
doetorates and un1vers1ty teachlng.
since the university has been a traditionally male club, it
is not surprlslng that the rites of passage, the 1n1t1atlon
act1v1t1es, and the rules for membershlp reflect a masculine
bias.: Hegarry (1984) observes:

Educatlonal del1very systems have largely been deVISed by
men. . . ;they suit tYE é:lly male patterns of educatlon and
worklng llfe falrly well, and typlcally female patterns

rather poorly (p. 23).



Academic ﬁoﬁen

Rules governlng such matters as retentlon, promotion, and tenure
are male-drlven. Asttn and Bayer (1975) note that,
Once on the faculty, women exper1ence a second barriér to
equallty w1th men: the academic reward syéééi is biased
toward behavxors and activities exh1b1ted more often hy men
than women. Indeed, the content of the academxc reward

system was established by men, S0 rewards go prlmarlly to

those women who accept and share men's cr1ter1a for academie
rewards. Thus administration, research, and ﬁﬁhiléations;
which men engage Into a greater extent than women, receive
hlgher rewards than teachlng, whlch women devote more time
to than men (p. 372).

Observers have offered cr1t1clsm of th ese man-made rules-
This reward system is far from féeal ana may even be
dysfunctxonal to the educational ¢ obgectlves of Amerlcan
colleges zud universities. Indeed, the system should be

eXamlned and ééétéﬁétéiéé; (éééiﬁ éﬁé ééyéf; l§75; 5; 375)

Not only have men served as =dm1nlstrators, they have also
been more predomlnant in the teaching/researchxng pos:t:ons.
élnce more men have hxstor:cally been placed in acadenmic
posxtlons, the role model of the college teacher is male.

Barrls (1974) observes, '?he colleglate Mr. ehlbs and the Dr:
Einstetns, temperad by Klngman Rrewster types, are Stlll the
ideals® (p. ll). She adds, 'There is an assumptton by both male

and female elitists that women are géﬁéféii§ less well énalified

than men for the hlgher ranks of the educatlonal h1erarchy' (p.

11).
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Women have faced a varlety of unlque problems as they have

attempted to 1nf11trate thls male bastlon. Among the female

ﬁfoféssof‘s Baffiefs afe both overt and subtle sex

1983). Not only do women face overt dlscrlmlnatlon, they also
face éé@éft forms of differential treatment. Eééaffy (1984)
observes:

about examlnatlon p’ ses, a ”ge 11m1ts and types of
prerequxsxte experlence need careful reexamlnation (p. 25).

If women have been dlscrlmlnated agalnst, both d1recr1y and

Although evidence of sex discrimination in academe has
mounted in the past several years, most studies of this

subaect have been somewhat unsystematlc aﬁé 1iﬁiééé; Some

professorshlps held by women thﬁtn a a*sc1p11ne. ethers

have made 1ntra1nst1tutlona1 assessments of the proportlonal

atstr1butlons of men and women withln ranks or comparlson,

5f a6éfa§é iﬁtfafaﬁk saiafiés 6f méﬁ and women. Because
these studies fail to consider such differences in

L 6
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rewards in higher education--the unconv1nced admlnlstrator
or colleague can sanply c1te these and a host of other
neglected varlables, real or 1maginary, as explalnlng the
extreme dlscrepancles in the pos1tion of the sexes: (p.
373)

Sutherland (1934) elaborates on another explanatlon.

Horeover, many people remain convxncea that the natural

abxlltles of males and females do 1ndeed differ

the Eina of 11fe-pattern most z approprlate to them: Such

bellefs are often ased to support an elaborate ed1f1ce based

observed and measured d1fferences may be slight, show1ng

greater differences w1th1n groups than between groups. (ﬁ.

16)

Although women and men may not have sharp ﬂlfferences in
the1r natural abll1t1es, women sometimes aevelop different

1nterests and preferences than do men (B1rd, 1984, Clark &

Ruhland; 1975). Astin and Bayer (1975) expla1n that
Sex dlscr1m1nat10n in academe does not begin when a woman
accepts an appointment at a college or university:. Rather,

its roots reach far back to the cumulative effects of
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earlier sex differentiation érccesses and discrimination:

early chlldhood soc1alization for "appropriate® sex roles,

different treatment and expectatlons accorded to boys and

glrls by thezr parents, teachers, and peers thréuéhbﬁt
adolescence and early adulthood, differential opportunities
for access and admlsslon to undergraduate and graduate
schcdl and (o) forth As a fesult, wﬁen tﬁey enter teachlng
careers in colleges and universities; most women have
interests, asplratzons, expectations, educational
backgrounds, and life experiences that differ from those of
their male é&ﬁﬁtérﬁarts (p. 375).

élari and Corcoran (1986) 51milarly determxned that women

barrlers in order to enter an academic career, éééilﬁg with
sdvisors and others who strongly doubt the women students'
potential for achieving success in the academic sphere, and
structural impediments to success such as opportunities for
certain positions and complete participation in the collegial
culture and networks. Their theoretical model is consistent
with Kaufman and ﬁiéﬁééésoﬁis (1982) perspective that one's
achievement motivation is altered by the culture and our soc1al

structure. Kaufman and Rlchardson expeund, *Women are forced to

relate to tbe educat1onai and occupatxonal world (the arenas of
public achievement) first as members of a subordinate sex and

only secondarily as individuals®™ (1982, p. x).

Qo
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Sexual dlscrlmlnatlon clearly occurs in hlrlng and flrlng

practices. Women aiso receive differential perception by thelr

students (Bennett, 1982), d1fferent1a1 perceptlon by their

colleagués (Reif & Budson, 1981), and differential perception by

their superiors (Roberts; 1974). One writer noted that
Women llve W1th two exlstentlal facts that dlfferentlate
them from thetr male counterparts. The fxrst fact is
physleal vulnerablllty. . . .The second : : : :is that they

are not taken seriously. (Roberts, 1974, p§, 51-52)

She suggests that these combined states of vulnerability and

nonseriousness are ev1dent in sexually deflned 1nteract10n

ﬁ*éééihs in the ciassroom. The messages that women receive in

the academic settlng suggest that she does not meet the

standards established by, and for, men.

Yates (1975) admon:shes,
Mathematlcs and geography are not sexual; teachers and

chxidren are: The American educationai system needs a vast

overhaulzng to abandon sex-role prescrlptlons for children

and adults and to afflrm sexuallty as only one human

attr:ﬁute” Textbook and 11Brary book p1ctor1a1 and verba1

contribute even more: The mere §ié§éﬁéé of both ééiéé and
men in the classroom speaks further. . o .Both women and men
need to be tralnea, encouraged, and empioyed as teachers
from %reschooi to the unlverslty. . - : women and men can
hoth tféiﬁ the verv young and 1nvest1gate mature 1deas. ip.

187)
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and a dlfterent communlcatlve system (l. e., Gilligan, 1982-

Kramarae, 1981, Pearson, 1985).

ithin the past two decades, 1nterESt in women's

perspectlves, knowledge sys stems, symbol systems; and values has

greatly increased (1' e: ’ hﬁgliﬁ; 1984, Gllllgan, 1982, Herman,

lééi, Keeton & Baskln. 1985 Kramarae, 1981. McClure & Fowlkes,

1984; Hegarry, lééé; echshorn, 1984; Pearson; 1985; Stimpson,
1984; Wood, McMahan, & Stacks, 1964; Wundram, 1984).

Nonetheless, Hégarry (1984) offers a warning,

Common to all parts of the globe, however, is the marglnal

status of 'women and educatlon as a fleld of study; It is

symptomatlc that few men write or research in this field: :
. .However, men overwhelmlngly control the éeC151on—maklng
bodles in educatlonal systems throughout the world. It is
as pértnérSIZégﬁai partners-- that women wish to join with
them in Improv1ng educatlon for both sexes. (p. 27)
The new scholarshlp about women suggests that male moaels are
1nappropr1ate when abpl:ea to womens Nonetheless, theorlsts

agree that the male model has been used to cssess female

accompllshments. Sxmilarly, women have been measured accordlng

to male standards in the un;versxty.

10
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In order to assess women's success in the academic

institution,; we must inquire after the women rather than after

the institution. Nonetheless, women's perspectives will be

aitered by the 1nst1tutlon, 1tse1f. In other words, women who

are successful within the academic 1nst1tat1on may be those who

have become "academic males.® Wood McMahan; and Stacks (1984),

vehementiy oppose studytng women in male contexts.
e o the contexts for the bulk of study on women's
communicatron are 1nvar1ab1y male contexts. task groups,
Bﬁgiaéggég, organlzatlons. The tendency to study masculine

ct1v1t1es and env1ronnents. then, achleves two outcomes.

f’iéé it constrtutes an 1mpi1c1t argument for the

1mportance of mascullne issues, enterprlses, and settxngs
ahd a correspondlng argument for the unlmportance of

fem1n1ne concerns; act:vxt;es; and contexts. Second, it

distorts descr1ptlons. assessment; and understanding of

vomen's communication by consistently observing it in alien
environments. (p. 41)

Although we recognlze that 1nst1tutlons of h1gher 1earn1ng are

ﬁaséuiiﬁe in form; we also recognize the increasing role of
women in them. Further, we reluctantly agree with Yates (1975)
who explained,
Wlthout questlon, 1dent1ty in American socrety is based on
work . &his pr1nc1ple is grounded in the Protestant ethlc,
and is prlmary in the American way of 11fe. The con51dered

worth of a human being is based on what she/he aoes; One of

the First questions asked a stranger with whom one is

11
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becoming acguainted is, "What do you do?" When the

interlocutor receives an answer, she/he has a satisfaction

that she/he "knows™ the other. (p. 182)
Nonetheless, one shortcoming of consulting with women wh¢ have

been successful in the university is that they may have only

been able to achieve this success by internalizing a male model

for their behavior.

fabric of our own making” (p: 147)- Cole (1979) added that

"there is a conspicuous absence of qualitative interviews with

- - ——

female [academics]® (E; 15) and that it ié tiié for us to
describe in detail the informal activities and experiences of
youncer academics “that set in motion and sustain an
accumulation of advantages and disadvantages® (p: 130). This

report provides gualitative information about how to succeed as

a female college professor in the speech communication related
disciplines.

The preceding discussSion suggests tha a caveat is in order.

Research reports which detail how women can be suc.essful in
male contexts might be viewed as inappropriate or guestionable

on three grounds. FPirst, we might ask serious guestions about a

culture that is so inhumane that it discriminates against a
group on the basis of biological sex. Second, we might wonder
after a group that holds that the basis for human identity and
the chief compCﬁéni of social class and position lie in one's
work and one's income. Third, we might doubt that a subjugated
class would wish to engage in organized work that is based on

12
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rules created by the dominant class and that favors that

dominant class:

Rather than offer reports on } how women can succeed in male
contexts and With male rules, we probably should be changlng
those contexts. We should be insuring that women are given the
same opportunltles for eﬁucatlon and employment placement. We
should be : Insuring that indiv1duals and 1nst1tutlons are llable

when they discriminate or harass women: We should be iﬁs&riﬁé

that the recruitment of faculty members is manifestly open to
both women and men: We should be insuring that departmental
chairs or officers whe rail to recommend women for é;ﬁsiaeﬁéﬁé,
retention, promotion, or tenure, be required to expiain; in

detall, why women were not recommended: We should be insuring

that in departments in whlch there are no women oOr fewer than

intentional or accidental dxserxmination. We should be 1nsur1ng
that nepot1sm rules Vhlch generally proh1b1t the employment of

the wife should be elimlnated. We should be 1nsur1ng that women

nonacademlc experlence; and be paid accordlngly (Barrls, 1974)

Moreover, we should be changing the institution to allow persons

the entire soc1ety, not Just one segment of 1t; But untxl our

values and attitudes are reshuffled, and until our institutions

of higher education are feminized to the extent that they are

truly androgynous; research reports such as this are both

necessary and appropriate.

é
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PROCEDURE

A que tronnaire was sent to all Associate Professor1a1 and

?iéféssaiiaz women whose names and addresses were listed in the
1983 Speech Communicati ssociation Directorv. The survey was
mailed in August 1983 and re5pondents were asked to return the

ouestlonnalre by October 1, 1983. A follow—up letter was mailed

in October which asked respondents to reply no later that

November 1 1983

Three hundred and srnty—four persons reeeived the survey.
rwenty—one questlonnalres were receivec as undellverec returns
and 31 questlonnarres were from men, ret1red persons, deceased

1nd1v1dua1s, or from people who were in a different career 51nce

the Directory had been publrshed of the 313 potential

subaects, 163 completed the questionnaire which results in a 52

percent response rate (Lln, 1976).

The questlonnaxre scucht 1nformatlon on demographlc

professxonai assoeia.ions, the women's pedagogical
contrlbutrons, thEII unofficial 1eadersh1p and personal style,
and generalizatlons about thelr own careers and the counsel they
night §Eo€idé to other women. Most of the questions were
closed=ended or asked for brief responses: The results of that
portion of the survey have been reported (Pearson & Trent,
iééés. fvo aheééiaﬁs ééﬁéé féé détaiied 1nformatlon about the
errors tha# women in our profes51on have made which iﬁéééééféé
w1th therr ablllty to garn tenure ane/or promotlon and the

advice that these women would offer tc others who wished to gain

tenure and/or promotlon. The responses to those two items forms
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ERRORS MADE BY WOHEN ASPIRING TO BE TENURED

What mistakes do female professronais in our field make?

They may be summarlzed as acqu1esc1ng to the tradltlonal female

masculine characterlstlcs, and overly emph35121ng both the

dlfferences betweéi women and men and the dlscrlmxnatlon that

occurs in the unrversxty.
ACQUIESCING TO THE FEMALE ROLE

Host of the successful women surveyed felt that women erred

when they acqulesced to the traditional female role: Théi
suggested that among female mxstakes were 'Playlng the role of
'femaie rather than coiieague' or 7professxona1;" and
*Becoming 'academic moms® in the classroom.® One woman
éxp’iaineéi

Become too engrossed in the fact of being a woman: We are

human beings and, as such, can be equaii§ as cabahié and

successful as men: We are no better or no worse than our
male counterparts.

The respondents comments which foeused on acqurescence to
catégoriés Women were thought to err when they were i§
Unassertive; 2) Submxssrve, 3) Lacktng in motivation and/or
tralnlng, 4) Lacking in confldence, 5) Lacklng in asplratlons,
6) Overly trustzng, 7) Lackrng in cooperatioﬁ, 8) *acklng in
competition; 9) Of Differing skills; 10) Too Relational; 11)
Lacking in leadership; and 12) Doing too much for too little

gain.

15
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Hﬁéﬁééiﬁiﬁé; Women mlght not succeed because of their lack
of assertiveness. Comments which suggest that women are not

assertive 1nc1ude they are "not aggressrve enough,' 'they take

what is glven and do not rebel,' 'they are unable to say 'no,'"

'they hold themselves back,' they are not stubborn enough,

Ehéy ‘§iﬁé ﬁp too éasiiy;' Ehey 'frequently won't 'flght back |

or challenge the system,' they "fail to speak out," or they "do

not speak up;' and they are afrard to defend their ideas:." One

woman observed, 'The females are w1lllng to settle for less

favorable teachlng s1tuations and take 1ess pay. Eﬁother
added: "They are not assertive; they do not seek offices, éﬁé§
do not demand time for research. A third opined, "They fail to

éﬁpmiﬁﬁiﬁé; WOmen are too often submlss1ve and domlnated by

men accordlng to a number of respondents. Comments whlch show

their domination by men include they are "intimidated hy men or

they defer to them,' they are 'too subserv1ent or wllllng to

théy *allow male colleagﬁés to bully or dominate them;" they

"let male leaders scare them," they "take 'back seats' to men,"
they are "ingratiating to male faculty members, as indicated by
the number of apologetic 'tag words and 51mper1ng actlons,

they are "too wrllrng to bow to male insistence on the way 'we

do thlngs." and they 'develop behaviors that 1dent1fy the woman

as 'dependent' on male colleagues. Women also appear to

“follow the rules and suggestions of others or the department
too close]y, and they 'try to please. One respondent

explarned maie domrnance hrstorxcally,

16
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In earlier years, the fieia of technical ana scxentxfxc
ccmmunlcatlcn was dbmlnated by men—-a strong good old boys"
network. Women who enterea the field were 1nt1m16ated, and
dié not assert themselves at national meetings either by
proposing papers or volunteering for various tasks.

Perhaps one of the reasons that women

submlt to men or to authbrlty flgures is that they are trustlna.
Elthough only a few women commented on the notion of beino
overly trusting, some suggested that beinc unguestionircly
trustlng was an error. Some women wrcte that others are too
trusting of men or that they trust all men. One concluded her
remarks By ététiﬁg; "We are, in general, too trusting.

Another explanatlcn for women's w1111ngness

to éﬁéiié éé ﬁéi a§§ be éﬁéif concern faf féléEi6ﬁéﬁi§§; Some

wxnnxng on ary specxfxc issue: Some of the comments sﬁééééééa
that women "worry too much about being liked and accepte " and
tbct they are ovetly concerned w1th telatiéﬁ:: ratters. We
noted the comment that women "try to please.® 1In additior; a
réébbﬁééni §uggégiéa that women "take criticism too sériously or

personaliy.

Egggiggziﬁziggggfgrlp. Perhaps some women allow men to lead

them because they do not w1sh to play a leadershtp tele. Some of
the féé?éﬁaéﬁfg wrote that women "too ffééﬁéﬁfl§ wen't take on a
position of réspbﬂsibiiiti,‘ that women réi§ on men "to guidé

ER\(: aséuﬁxng leadersth (don't want to be a pushy wbman )*' Women

B |
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may view their academic role differently than do men:
'Identlfylng themselves as a school teacher role instead of
try1ng for leade h1p roles. Some women's reluctance to lead
shows itself in their 1nab11rty to delegate work to others and
their consequent excessive work load

jain. Although working too

11 too much

much for too llttle ga1n may not be a unrquely female éé;ié;

women oftentimes are Willlng to be "superwomen.® Th

‘ mi

respondents observed that women "attempt too much,” that they do
not delegate enough,' that they 'try to accompllsh too much
because of the 'academic expectations thev percelve,' that they
"over do--try to work beyond and above expectations,® that they
are 'too w1lllng to be all thlngs to all people and all too

dependable, SO there s not enough t1me to do orlglnal work,
that they '6veréémmit;' and that they are generally "too
glv1ng as compared to males: éﬁéiéféfé; overworked."”

Women may be part1cularly w1lllng to overextend themselves

in some Einds of academic work. Women are v1ewed as "too

willing to do workshops, 1nserv1ces, etc. for no fee or too
modest a fize," spend "excessive time w1th counsellng/adv151ng,
"Are éaé iﬁéaiééé iﬁ EiéEé§ ﬂoﬁée déﬁartméﬁtal committees that

éé be Sééiéééééﬁéé with iﬁééﬁééqﬁé*t"51 departmenta1 and

the areas of counseling, advising, workshops,; and committee work

18
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because tﬁéy have dIfferent Interests or sktiis than men. Women

may be socialized to have different preferences. Many of the

women observed that women tend to do the wrong things to

éﬁééééé; Theé suggested thdt women may currently spend their

energies on teachlng, cocunseiing, advising, service, and

committee work rather than on the more freguently rewarded
publlfhlng, reseéréhlng, and adminlsterlng. One respondent

suggested that women nay mlsevaluate prloritiésa' one

respondent suggested that these choices might be especially
1mportant
if desrrxng an admxnxstratxve posttlon~ spéﬁéiﬁg sc ﬁuéh
t1me w1th students and departmental act1v1t1es that
partieipation in college activities which cou1d prompt
iéédérship considerations are iérgéiy; or totally,
neglected.
Another woman added that service work is "back room work® which
holds "no front room vigisiiie§;i

One of the areas that was most frequently mentioned was

women's failure to do research: ?urthér; the réspondénts

suggested that even uhen women engage in research, they may

choose unpopuiar topxcs or unusual procedures. One woman added

1n51ght- 'They get 1nvolved in unconventlonal new types of

ﬁeiétéd to the . ire to do research was the successful

completion of thi . D.

'They don't finish degrees or putlish

before they seek j too frequentiy;
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Another area in which women do not participate as Fully a;
men are in professional organizations: "“Their concern is not
frequent enough in areas of publishing, consulting and ﬁaking

national contact. Another wrote, they ®avoid the pOllthS of

associations and vniversities--i.e., do not part1c1pate in

research: The majority of female faculty place éﬁﬁﬁaéié on

tearhzng and adv191ng. Hale faculty members are less apt to

characteristtcs ef their jebs. Hany women suggested that

unsuccessful female ééiieaéﬁeé are sometimes not ﬁéEiGaEéé, Eﬁe§
are not socialized to be a professioﬁai; they often atténd less
desirable graduate schools, or they do not complete their
academic training. In other words, unsuccessful women were
vxewed as not serious eneugh about their careers and education.
T§5i651 aﬁéﬁé the comments were "No ﬁefééﬁai and individual
motivation and drive--Not socialized into being a professional,"
and "Limiting their scope/abilities because of their sex.®

nany women commented on the failure of their colleagues to
cempiete their degrees or assecxated preblems w1th graduate

school. Some respondents suggested that some women did not
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suggested that colleagues failed to "complete the terminal
degree.” One woman disclosed, "I am 50 and did not seek 2 ph. D.
in 1956--a big mistake.® The lack of mentors was also
mentioned: "Go too often to schools without professional

mentors,® ®Failure to secure mentors,” and "Not selectind an
appropriate mentor." The quality of doctoral programs ¥as also
cited: "I chose a 3rd rate Ph. D. program instead of a top
notch one-—and will always suffer from the lack of
professionalism/social preparation.” Also related to poOT

training was the determination that women did not acquif® the

necessary skills for success: “Too few learn the skills Which

lead to ééﬁiﬁisérééivé positions® and "Not acquiring techijcal
skills, e:g:, computer programming."

A few mentioned that women did not dress or act like 3
protessional. One woman wrote that the primary problem Omen
had was their "failure to look and act as professionals-"Sither
on their campus or at professional meetings.” Another Stdted
that women tend to "dress too casually, wear no make-up, Dair-
unkempt . * |

Lacking in aspirations. The sucressful women wrote that
other females sometimes think small ("they minimize
contributions as 'part' of the job"), they are unaspirind (“aim
too low," "limit goals,® and "lack clearcut goals and
bbiéctiVE§'); and they have too few role models. One wo™n
explained, "There are also fewer women 50 the major mistZKe is

just not aspiring to a career as a university professor 204
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researcher.® One professor saié that women sometimes @0 "not
take advantage of opportuhltles——fthey do] not eéiiiéiiie;i
Agaln, women's multlple roles were mentionec: ;é met1mes women
seem to be more 1nterested in husbands and children than in
work."

o. Related to a lack of aspirations

are a lack Of confidence. Among the comments are that women are
too apologetxc,' they "lack seif-confidenee,' they
"underestimate their strengths.' they are self-consc:ous,
they "make excuses when they assert themselves zs thouch they
sheuid not ," they "underestimate their strengths,' they =work
harc and do not realize their own worth," they *don' t take
rlsks,' they *"devalue their own abtlities,' they "sometimes seem
to doubt their potentlal.i they "undervalve their
acccrrpllshments;i they "sell thenselves hort,' they -éigfess
low self—ésteem.' and they do not "let others kncw of their
worth/accompixshments; Cne women suggesteo that some womenis
lack of confidence may be a reasonable response to reallty.
'[There are] not enough members for role mooels, 1nf1uen61ng
hiring decisions, w:nnxng elections, etc." BAnother suggestec
that older women may part1cu1az1y lack confidence: ®Perhaps rot

thinking they are geod enough, but I think that is cyn'ptomat:tc

of women in my age group (50°' s).
in cggpgrat;g; Some womer :”éé'sEei that others

did not cooperate with each other--just as women are taught to
compete with each other for the attention of men, they compete
with each other in the workplace. Among the comments were that
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women "do not cooperate;® they =ignore other female colleagues,"
they "fail to organlze with other female co]leagues,' they
accept stereetypes of themselves and fa11 to support successful
females," and there are no "old girls® networks which are
similar to the "old boys®™ networks. One professor wrote that
soﬁé women "sharpen the competitive edge at the expense of
marntalnlng or developing c0092t3t1on/collaborat1on.

"t't;e"; While women may be socialized to

compete wlth each other, they are taught to cooperate with men.

rlsk—taklng behavior, initiation of activities, and that they

re generally not suff1c1éntly compet1t1ve. The professors

wrote that women give up too soon,” they are 1nsuff1c1ently
éémpetitiGé;' thé§ are not "“alert/sensitive to diverse

profe551onal activities available for professional advancement,"”

they are "too hesitant,® they ~Hait to be asked to hold 6éfieé,

partzczpate in faculty governance, etc.,” that they 'behave in a
tentative; 1ndec151ve way, and that they do "not experiment

enough.

KDOPTING THE MALE ROLE

err when théy resist tradltlonal soc1alization and adopt
mascuiine behavxors. More to the peint these comments suggest
that women have sometimes "out-manned” their male counterparts.
The respondents noted that women sometimes "try to be men,"”
"tend toward the male role model instead of functioning as an

individual,” "Spend too much time/energy proving that they are
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equal to men--and trying té act like them in public,” or are
*Loud and loose.® One woman cautioned, "Being 'equal' does not
mean taiiﬁg on the worst characteristics of men.® Another
added, [The] "Big danger now is loss of feminine virtues in
achiev1ng masciuline virtues, too."
One woman offered an explanat1on and 111ustrat10n-
Only one [problem] has bothered me: éééﬁiﬁ§1§ assuming
mascuiine attributes or eharacterlstlcs when attemp*xng to
£ill a rad;;;gngllx masculine role. I could not accept
3éSS1ca Sav1tch as news anchor for about two years even
though I had no Such problem with Connie Chung and cited
Hillary Brown to my students as a positive role model for
the maintenance of her natural self in the field. I find
some of this in the university classroom and the research
arena. It is as though an individual woman is implicitly
saylng througﬁ her behavxots, "I can succeed at th1s because

I car be as 'méééhiihé' as éﬁ§ man:" When she ought--in my
é&ﬁﬁéééﬂéé, éiﬁéffigé; E&ﬁéﬁiiify with no sense of an
obligation to assume a "role™ for the sake of ébmééiiﬁé
éffééfi?ély.

How do women err by bebaving in a manner that is overly
‘rasculine for them as judged by the respondents? The comments
may be divided into four categories: 1) Too aggressive; 2)
Too self-centered, 3) Not trusting, and 4) Insensitive or
lacking in empathy-

zgg*ggggpggg ve. Some of the comments observed that women

are sometimes overly assettive or aggressxve, that they speak up
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too frequently. Among these comments were that women were
overly assertxve,' 'op1n1onated,' 'too bltcﬁy,' *Use behavior
which is 1nterpretec as aggre551ve--try1ng to take over
qltuatlons,' and 'Sometimes make too many demands " The
ieéﬁénaenié noted that ‘lﬁﬁﬁén] tend to want to dominate and are

often heavy handed about 1t. "Somet iries females create some

'n01se . '[Tﬁey] adopf manxpulatlve and eiééééive, péiifiéai

stiles of profe551onal behavior," and are "Too
aggressave-—fighttng causes rather than seeirc the whoie
ﬁiéfﬁfé--aﬁa Eﬁé§ don't know when to §E6§/E6 back off:"

Some of the eomments revealed, however, that the women being
cr1t1c1zea for thexr aggféésxveness mxcht not be so harshlv
jﬁagea. For 1nstance, the responoent who wrote that sonetimes
women make too many oenanés, added, "Demands fer typewritets,
for eiamﬁle;' Most of us would aéfeé that such a "demand” miéht
not be categorized as ggre551ve behavior. OCthers, too,
Qualified their criticism of aggressiveness. One wrote,
"Sometimes women are too pushy. On the other hand, it can be a
mistake to 'Rnucklé unce:.'" Lrother surmarized, "I think it is
difficult for a woman, in what I perceive as a man's world, to
be regarded as assertivs, and still not aggregsive. It is
difficult to assert yourself without being perceived as a
'bitch.'"™ Finally one agvised, "Be tactfully aggress;ve.

qu_sglfzggn;g;gd; The comments suggesteé that sometaneu
women fail because they are too self-seeking. One insight wes
offered:
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Too many young women are too self-seeking. In their drive
to move ahead, they step on toes and then fiel aggrleved
when rebuked. They create the1r own probiems by wanting too
much before they've demonstrated worth. We all have to pay
Not trusting. Although some of the comments earlier
observed that women are sometimes too trustlng, comments in this
éétééor§ suggestea that some women trusted no one or that they
trust no men.
Insensitive or lacking in empathy. soﬁé of the women
suggested that 1ess successful colleagues are occasxonaliy

ruthless, defensave, or unfeellng. Comments 1nclude notions

that women are someti .3 "too serious" or "too negative. One
woman wrote that the Problem she percelved was that women
'Forget they are women and become as ruthless and unfeellng as
most (but rertalnly not all) men." Defensiveness was
1llustrated by another comment:
Some women Seem bent on proving their worth so much that an
almost defensive manner develops-—a klnd of expectatlon that
males will not take you seriousiy as a professlonal.
Beware. Have no "axe to grlnd.
EMPRASIZE DIFFERENCES AND DISCRIHINATION
A third general area centers on the notiom that women in our
profession often (perhaps too often) observe that they are women
and tﬁat differences between themselves and their male
counterparts are in evidence. 1In response to the qﬁéstioﬁ;

"What mistakes do women in our dlsc1p11ne make," they wrote,
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'horry about being female, ;fé?r 6f 16§ih6 féﬁéié iéié;;

Such é §é épectlvé }éy lead S other problems as one woman
wrote, "The major mistake is thﬂt females often view themseives
as dxfferent and fa11 as a result' to 1nteract anﬂ act as they
might otherwise have.® Some ﬁBﬁe“ felt that others used gender
differences as an excuse: "roo Llequently hide behind excuse of
sex discrimination," "Elaming geiigi for a variety of
inade cuac:és - 'Devalulnc their 9%y abllltléq or blanlnc their

own failures on sexxst preguoices ** "use the *women's 1ssue' as
an éxéuéé instead of rolling up Slteves ané going to work,® and

'Biame every fa11ure on someone’® bregudice. Ebb; one

; that another Prablen was "Eeing bellicerent

Q.

respondent state
or hostile in stating and acting Ypon feminist views." Another

problen that may result from ouf Perception of gender

dlfférenCés was stated: 'Fcce;tlb‘ <tezectsge< of themselves

ané failing ta éééﬁéft éﬁééé§5fvi females: "

Women's awareness of, andé Senslt1v1ty to. differences

betweern the sexes is c erta1n1y WEIi feunded Clear differences

do exist in our perceptions, attlthdes and behavior.
Furthermoré, others judge us dlffereﬂtlally on the basis of our

biological sex. Two women p01nted out that while it may be a

mistake to over—empha51ze sex axffﬁrences, we should not rest on

our Iaurels ané believe that the dﬁy of ecua ;' ty héé dawned.
One respondent wrote, 'Young women are sometxmeﬂ unaware of the
subtle but powerful discriminati®® that is still rampant in our

5
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soc1ety. Another sald that a magor problem was iBelxevxng that
men have moved away from séxism and will give women a fair
chance .

DON'T ASK!

A fourth category of remarks d1d not assa11 tﬁe benaviors of
professlonal women, but rebuked the researchers for ééiiﬁg about
the mistakes of female colleagues. One woman wrote, 'All people
make mlstakes, not 3ust females!" Another observed; "1 believe
cholces, malnly choices to have chxldren and to spend t1me
taking care of them. This choice; while admirable and important
faf éﬁé sééiéty sioés the woman's professlonal progress.

Some of the women felt that we should 1nqu1re about male
mistakes. One wrote, 'I don't feel that women make mistakes. I
feel that they are eacluded from the oid boy 'One 1eg up”
help-each—otber out syndrome. and I do mean deliberately and

v1cxously exeiuded * Another stated,

I don't think it's the females who are making the mistakes.
Why don't you ask what mistakes the men make? There are
many authoritarian tendeneies being foremost among them.

One woman suggested, 'Thls is a b1ased quest:on, suggestxng only

women need advice—-I would offer equ1valent different cr1t1c1sm

and advice to a man:®
Other respondents moved the burden of the problem from women

to Eééiééy; One ééééé;
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tc functlon unstressfully in thelr multl-funct ‘oned role:

In short, realrty does not match the theory of the

*}iberated” female. If anything, modern women are forced to
fuﬁctioﬁ as superwomen. (Forced of course is not literal; I
mean 1f a §erson wants both a profe551ona1 and famxly llfe )

Another stated,
The problem is not females' errors, but lack of equality of

opportunlty in the 51tuatlons they are in both in grad

school and on the JOb The Reagan mentality is too

widespread and influential:

Flnally, one concluded,

My feelrng is that successful women in our f1eld to a large

extent, are tnose vho have internalized a male standard of

behavxor. Host of them publzsh, duct research, teach

graduate classes, are cu'rirtly (or aspire to be)
admlnlstrators, and most 1mportant, have succeeded in the
male academrc setting. Therefore 1t is not surprlslng that
they recommend masculine bebaviors to other women who wrsb
to éﬁéééééf We mxght quest1on whether our institutions of
hlqher education should be male; but we cannot deny that
they are.

ADVICE TO ASPIRING TENURED PRUFESSORS

1dent1f1ed a variety of mlstakes that female colleagues
sometlmes make, and they also provrded adv1ce to other women who

aspire to promotlon and tenure. Thelr advlce 1ncluded

s*égest;ons about personal qualitxes and skllls such as be1ng

confident, honest, assertive, initiating with otBers, knowxng

é
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ana clarifying goals, being aware of sexism, and developing a
sense of humor. The overwhelmlng suggestions made by many of

he ééiéa, however ; fell 1nto four categorles. They can be

(4R

summarized as l) be androgynous or behavzorally flex1ble, 2) do
your Job, particularly in the area of research and writing; 3)
be self—motlvated, develop an 1nternal locus of control, or look

to yourself rather than to others for your success, and 4) gazn

the support of other people.

BEEAVE ANDROGYNOUSLY

The successful speech commun1catlon professor (if she
follows her own advice) has the traits of both stereotyplcal
women and men. In this vay she is consistent with Bernard's
(1975) fzndrng Ehat saccessful career women are role
other women and w1th HcBroom's (1986) advice that women must
1ntegrate both theIr female and male selves in the workplace and

at home . A nuﬁber of the respondents noted this combination:

For example, one woman wrote:

Get two educatlons- one, the male one to learn the tools

and to be able to choose to compete and w1n, the other, the
female one of nonvzolence and noncompet1t1 nes hlch is
ultimately the only hope of the profession and 6f the world.
Have a strong Support group of women iand men if you desire)
to help you live with this contradzction.

Another added,

I believe androgyny is a valued goal for behavior. . . .Do
not devalue femlnlne tralts nor overvalue masculine ones:

Learn to be flex1ble, to adapt behav1ors to situatlons.
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qpec1f1c recommendations were made: ®Learn to use assertive

13336566 but, at the same txme, maintain attractrve female

qualltlee of comnun1cat1ve style, éﬁﬁ

female: Work as haréd as colleagues—-but éeﬁré feel that you
have to "out work®™ others because ycu are female. Avcid the

iﬁaaf iiééié me” gyﬁéééﬁé; Set your persoﬁii éﬁé

confiict arrsee ir e: her area.

Two women concluded, "Don't let your sex dictate the éiééﬁt to
which you are zble tc achieve,® and "Try to be mcre of @ person,
less é% a female:."

Flexlbilztv a..c ba’ance marked nany of the answer§ of the

responaents. Cne woman suggebted, 'Keep a balance betieen

acaderic ﬁﬁréﬁiie andé personal éeveiopment, and another
ééviééé; ‘ééiéhce work and play, famlly and profe851on. Y
number of women consxaerea the muitipie roies that women play in
both the professzonul ané personal arenas. One éa§i§éé;
Wr*te and estabiish yourself f1r=t, only then allow yourself
the luxury of a family, and make su.e you have the necessary

supports to function well im two demanding ané fulfilling

careers .

Another suggesteo, 'You can have a famlly and career, but get

heip and enlist your husband early. Cne prbfe351onéi

recommended that others 'Harry iate or marry sﬁ?ﬁﬁrfive

ruebané or oGﬁ t marry. Bave cblldren only xf your spouse is

reaiiy commrttea to parentxnc. ﬁtmxiariy, ona woman Propo seé

. 3:]:
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Before gettxng marr:ea, prepare a written contract that w111

ensure vour opportun1tv to vork towaro your goals, don t

settie for less than a 59—59 ﬂiViSion of respon51b1 1t1es

fcr homemakjng ané pa entlpc*

-~

Flnaily, cne woman c1sclo €q;

In my area--fcrensics coach—--it is aiffieult to do Justlce

to an act1ve forensics progran--14 18 weekend tournaments a

year and have a familv unless your husbano is very

support1ve of your work--but I thipk it would also be true

of a male -they would need a very aupportlve W1fe.

"erhaps the most 1ntrlgu1no set of responses that the data

bfbvidéa within this category was the idea that female speech
communication professors shoulé be the 'best that you can be.
l"'hls notlon is not novel; after all; ever the U. S: Army has

relied upon it in their éévertisiﬂé campﬁigns. Eowever, the

comments had both content znd reiationai 1mportance. Not only

were the respondents suogesting that women should strive to do
all tﬁihgs weii; but they vere also serv1ng a support funct1on

even as they wrote. Their comments cheered their female
coiiéégﬁes. A sample follows: Lo the best that you can;" "Do

one else does, "Go for it!®™ "Go after what you want;® "Go with
your intelligence and talent!® ané "Be proud.® One woman
elaborated,

Be the best that you can be--reach for that, §fé§£éé

yourself for it and go after it. Think of this as a

lirelong committment--plece it ir. the proper perspeetive in

_am
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yéﬁé life and create a comm1tment that ycu enaoy, are

satisfied wlth, finding etxmuiattng and challenglng and be

confldent in your success and satisfaction:
The enthusiasm and excitement in such remarks was unmistakable.
These successful women demonstrated the kind of dynamism that

probabiy contrtbuted to the1r success.

DO YOUR JOB

*Hard work"® is probably respons;ble for success in many
fields. The women surveyed suggested that women who want to

succeed as speech communlcatlon profess:onais wouia have to work

dxiigehtiy to achxeve thelt goals. They suggested, 'Do what is

successes through hard work and creatlve thlnkzng, ﬁrxttng, and

teachlng,ii 'Expend energtes on product1v1ty rather than a

-

negat1v1st1c dcldrums of feellng dlscrimxnated against
sE§aa11y,' 'Take on Séémlngly 'hard' tasks/a551gnments,' "Be
ﬁllling to rlsk;" *Do your homewcrk,' 'Know your f1e1d,
"bon't count hours,; and "Do more than is expected.® One
respondent advised;
wcrk at becoming respected as a person and a prefessaonal on
your own campus. Campus support of ieadership (eventually)
is cruc1a1.
They warned women, "Don® t beccme ccmplacent because you re deing
a good 3ob;" Tﬁey aise suggested that womnien mlght have to

work harder than men: “Don't complain--just work hard=--harder

than others aroand you,‘ and 'Re:ognlze that you may have to
work harder and do more than your male eounterpart and do it if

you want to succeed.”
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In addition to suggestlons that womep would have to engage
in hard work if they were to succeed, the respondents 51m11arly

v1Eﬁéd approprlate tralnlng and speCIfxc skills as routes to

success. A number of them obserVed thé 1mportance of galnlng

éiaéuaté schocl. One woman admonished, "Dc your degree work

where there are 1ndlv1auais w;th hlgh v151b111ty. They also
ncted that women shuuld ccmplete their terminal degfees as
quickly as possible. This advice is consistent with that
prééiéed by Kreps (1974).

ﬁhat subgects are most ‘mpcrtant for women. ﬁéﬁy éﬁégééééé
§§ééifié éG&Eéé iéikf Féi 1nstance, some stated that statistics
and computer science courses were key. One responaent wrete,
'uaster statlstxcs, even 1f you have llmlted researth interest:"
Others felt that 1nterperscna1 communlcatlon was 1mportant and

that spec1f1c conrséﬁork in our fleld was s essential: One

stated, "EKnow tﬁe theory behind the skllls--know yout dlsc1p11ne
well.® Still others suggested that practical experience was
iﬁﬁéftant. 'Get pract1cal (educatlonal) experlence along with
grad school (training & development, work in business/
industry) .”

On the other hand, some women felt that wvomen shoula have a

broad-based academlc backéround and expertence, that they

shouia not 11m1t themselves too narrowly. One woman wrote,
'Read ggg;g;h;ng so that you are as 1nformed as poss;ble.

Enother wrote,
Read widely cutside the field. (True for men as well; of

coursel) Narrow pedagogues we don't need-:
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Stmtlarly, one advxsed,

Prepare yourseif thh as much 1nformatton as possxble about
topics likely to be discussed in any interview or committee
ﬁéééiﬁé:

Flnallv, cne woman conc;uoed,

Bevelop your bkllls and do the best you can in a

professxonal manner - Bevelop both broaé backcround and a

spec1alty, and be able to adopt to hhatever profess;onal
opportunxties may develop. Expect change in all aspects of
your profe551ona1 life:

The traéitlopai areas cf esearcb, teach;ne, and service

0n

general]y prov1de a model by which professers are 3uoged. Do

the succéssfui women recommend that other fema]es allocate equal

amounts of time working in these three areas? éiéari§; they do
rot. One of the clearest messages that the successful
§rofesséés provided was that women need to publlsh. Kreps
(1974) 51m11ar1y noted that female professors shoutd '1nvest
more tlme in research, 1eaving men to glve greater empha51s to
teacﬁlng (p; 77). The women in thls study wrote,

"Write," "Eesearch,” "Leliver papers," "Work on your
professronal writlng, welcome cr1t1c1sm from professors and

eoltors, and publxsh your igeas whlch are worth sharing,

'Publlsh, don't walt to be brllliant,' 'Establlsh a sound

research record;"” 'Avo1o committee work untll your tenure case
is made,f "Submit §a§éi§ for conventions and Eﬁﬁiiéatiéﬁs

contxnuousiy,' and "Associate with other professionals as a
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co-author to ééé startéé,; They also suggested that women
publlsh in the marnstream Journais. ene wolkan dlsclosed,
'Pubirsh more in communication gournals-—I have too much of my
material in other fields.® One wouan observed that it is
sometrmes dlfflcult for the professor to provrde research.
- 5 os hoosrng a pos1t1on where time is given for
research. My teaching load is so neavy, there is little
riié ta research, especially in the speech field where class

size is 11m1ted.

One woman notea, 'if you accept a gggghgfzg salary, don't

neglect your teachrng duties.® Among the specrfic advxce given

was "With respect to teaching: %o balance one's concern for

students with one's allegiance to subject matter,® and

'Throughout career, wcrk at becom1ng a "better” téééﬁef;

The women suggested that others become or remain actrve in

professronal organrzatlons. They urged colleagues to become

involved at both the local and national levels. One respondent

wrote, 'Volunteer for act1v1t1es in the profess:on. Another

encouragea, 'Get professronally actrve by volunteerrng for Jobs

untll you get known. They provraea specrfrc suggestrons.

'Attend and work for busrness meetrngs of Interest Groups and
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Most of the respondents observed that women alreac4 sgeno

far too much time engageo in service actrv*tres. Ehey were very

stralghtforwaro in therr recommendatlons. 'Pv01c service work,

ané "cut back on commrttee work." enly one woman stated that

female professronals should engaoe in serv1ce, but her

suggestion was not without a creative flair: 'Fccept committee

posts, and fulfiil vour duties creatrvely.

DEVELOP AN INTERNAL LOCUS OF CONTROL

People with an externaf 1ocus of con*rol allow others to set

the1r standards and to 1nfluerce thelr peroeétlons wﬂiie ﬁéoﬁle

2 guide. The 66ﬁéﬁ survevec ciearly demonstrated an internal

locus of control. Cole ilﬁ7§§ described faculty women zs

"survivors® and the women in this study £it that category. They

happrness, and str1ve to achleve tten,' 'Develop personal

standa -ds and goals eariy,’ 'Keep yoor own counsel as you
progress,” "Don't forget yovr humanity ané the multiple
percept1ons you have aevelopea as a woman," 'Do not allow others
to determine your sélf—éénééﬁt*‘ “1f you find yourself unhappy

with your system, move on,' "Try not to get trapped 1nto tenure
too young——job secur1ty isn't everytﬁzng;' ana "bon" t be too

self—eonscrous about ach1ev1ng a 'successful' career, look for

Eéééééiﬁé ééii thr :uch which you can feel that you are makrng a
Some of the responoents clar1f1ed their remarks wrth more
detail:
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Choose to behave in ways that please yourself. Think
clearly about your goals and ideals and behave in ways that
will help you reach those goals and ideals.
Another wrote:
Ery to be 1_ the world of academlc bureaucracy but rot of
E*' (Be centered w1th1n yourselfi ddn;i 166& to bihérg for
profe551onal ccnfxrmat1on )

One woman recommended:

Try not to pay attentlon to people vho conscxousiy or

uncbn§c1cusly will try to undermine you. ggg can determine

others-

Finally, one concluded,

Be yourseif and aevelop yout talents and ah:ixtxes and

1nterests; Bopefully, desptte male re51stance, your talents

will eventually be recognlzed. (I realize Ebat thls notlon
has been used to pacxfy women in the past. But I th:nE,
now, thét there are more oﬁéoihdnxttes for women and new
attitudes Ecﬁard women by some younger men, that 1f women
cont;nue tc do thexr JOb weil), they will evenfually receive
recognttxon;

Although successfui women in speech communlcatlon, if they
take theix own adv1ce, bave internal icci of control they are
2180 well aware of others in the professional arena: One
re5pondent summarlzed,

Successful profe581ona1 women in our f:eid have well

developed senses of themselves. At the same time; tﬁey are

cooperative, ablde by normative behav1or, and are 'team

piayers . 3 8
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In the next section, too, we will observe the importance of
colleagues, administrators, and students in female professors’
success.
GAIN THE SUPPORT OF OTHERS

Female speech communlcatxon professors view other people in

the workpiace as 1mportant contrlbutors to their success. Th1s

deterﬁtned that one of ﬁomen’E most pressxng needs in the

academic setting is sﬁoﬁsorshib. The women in this study

iaeﬁtifaed two groups of people as 1nfluent1al. F1rst,

colleagues are consequentlal as they suﬁply support and reallty

check1ng. Second, mentors or role models ars essent1a1 as they

provide guidelines and assist women in vaiéiﬁg historical

' ﬁiStéEes; We observea earlier that women are often times

provided with neééti?e feedback in the unlverslty (Roberts,

1974) so it prears conslstent that they are partrcularly in

need of supportlvéﬁéss.

Let us consader the vomen's comments . They noted the
helpfulness of colleagues thhln the department and across the
ééﬁpﬁsi 'Béérﬁ the campus polxtlcs, ftnd a supportive frJend
(or two) on campus;" "Find female supporters/partners for

reallty—checkrng,' *Seek out and maintain a support system,

"Get to know everyone you can and deveiop a1 putatlon these

people respect,i *Talk to other women,' *Do not be frara to ask

for aévrce and favors, men do it all the time, *Be séﬁsiéiee to
other females," *Jjoin all the ‘old girl' networks possible,”

“pse friendships,® and "Get kriowr. "
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Other women offered more specific detail:
Make connections with successful women in your area—--there
are very ﬁééfﬁl 1nforma1 networks ana support groups. Ally
yourself with other women on yéur éémbhé--théy can provide
support and information,

Another explalned the female “network of cooperatlon

§éék out female power structure on campus and 301n 1t. If
1t doesn t exist overtly (It always exists covertiy)

organlze 1t. Help develop a female network of coope:atlon

Seeking your own personal success entails Béiﬁiﬁé others and
acknowledglng the help of others. Netvorking is 1nvaluable
commitment and action in your professional life;

The women surveyed sought out people who were considered to
be more powerfui than themselves and those with less ﬁ&ﬁéf. The
women urged others, 'Netﬁork With power ful péople in the
1nst1tu%10n to gain exposurg ana éﬁppétt of ptogects,' 'Work
616§é1§ with those of ﬁiéﬁéf rank as well as others on faculty,
"In Eéikiﬁg with your superiors help shape their perceptions of
you and talk to them often," and “Po not 'closet' yourself away

and say "I'11 show them!® ihey need to interact with you to
anderstana you. On Lhe other haxa, they aav1sed, 'Help other

women once you're in a position to do 50.°"

40



Academic Women

Women in our prbfe551on sre also viewed as important:

Ours is a more closely knit group than most: The members

s

are very generous with suggestions and give much support to

each other-
One woman stated succinctly, "Be active in professional
organizations."”

Mentors were viewed as } key to the profess;onal woman's
Success. The women wrote, "Find a mentor,f "Seek out able and

nonsexist males for mentorxng, 1nformatxon, support, ete.,

*Find a mentor--who has influence and ﬁoﬁér;‘ and "Find a bard
ﬁéééé mentor.” However, one warned, 'Mentors are desperately
needed--but awkward to find and sexual relationships easily
assumed.”

Sﬁiﬁiﬁi

The women in thls survey vere both helpful and clear in

1aent1fy1ng errors tﬁat other women had made and in prov;dlng

adv1ce for the colleague who w1shes to atta:n tenure and
ﬁroﬁotion; 1f they are accurate, we should avoid acquiescing to
the female role, internalizing masculine characteristics, and
plac:nq too much EmphaSIS on differences between women and men
and the discrimination that occurs in the universxty. We should
attempt to behave flexlbly or androgynously, ve should perform
our Job, partlcularly in the areas of research and wr1t1ng, we
should be self-motivated rather than 1ookxng to others for our
success, and we should gain the support of other people. Tﬁéir

6E§é§vééiéas are not 1ncons:3tent with the eounsel of theorlsts

in this area (i. e., Apter; 1974; Bennett, 1985; Deans, 1984;

41



Acaderiic Women
page 40

Eider, 1984; Fisk & ééﬁassii; 1982; Foster, 1984; Fowlkes &

ncc1ure, 1984; Futrell, 1985; éreen; 16§2; Harder & Waldo, 1983;

parris, 1574; Herman, 1984; Holt, 1981; Howard, 1986; Eeetcr &
paskin; 1985; Kreps, 1974; Ochshorn, 1984; Perry, 1683; Perry,
1983a; Prolman, 1982; Tenney, 1982; Vogel, 1985; Witt, 1983).
?ia:cis Bacon observed that "knowledge is power. The gcai
of th1s pronect was to provade 1nformat10n that mrght allow a
1arger percentage of women to fxnc success in achlev1rc
promotxon and tenure in qyeech communication ané reiated flelcs.

coiieagues and hee& their aév;ce, they may become empowered.

7 John Nalsbltt, author of __gg;igaég; vrote,

verv nature of power w111 change as tFexr nunbers mount. A
synergy of male and female 1eaoershlp cualltles will emerge,
a new comblnatlon that is to everyone 's advantage.

To conclude with the words of cne of the recponaents, 'Remember

the bést revenge is success."®
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